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1
Introduction
Intent

At St John’s, we believe that the study of history should be an active learning process, fuelled by children discovering for themselves. It should fire the children’s curiosity and help them develop a love of and respect for the past. High quality lessons are challenging, relevant, innovative and fun! History is about real people who lived, their intentions, activities and achievements in a variety of settings: local, national and global. Our children are taught to ask perceptive questions, think critically, weigh evidence and reflect on how historians construct a knowledge of the past. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as their own identity. 

We can break the study of history is down into important strands (National Curriculum Guidance):

· Historical Vocabulary

· Chronological Understanding

· Historical Enquiry: Sources and interpretation

· Historical Enquiry: Cause and consequence, change and continuity, similarity and difference.

· Historical Enquiry: Significance

These are reflected in our planning Know Do Understand Grids.

Implementation

The teaching of history across St John’s follows the National Curriculum through:

· comprehensive and thorough bespoke planners of topics designed specifically for our school community.

· breadth of learning from EYFS to KS2, where knowledge and skills are developed progressively and abstract ideas/vocabulary (e.g. empire, evidence, trade, civilisation, slavery) are revisited and built upon with each year group.

· cross curricular links where children are encouraged to apply other learning e.g. geography, RE and DT. Our topics are cross curricular to ensure excellent links for children.

· teaching 2 school values within each history topic. This links learning in history (and other subjects) to the wider school focus on British values, communicated namely through collective worships.

· delivery that allows children to discover, ask questions, research, analyse, present information and draw conclusions of their own.

· collaborative learning, where children work together towards goals, exploring different roles within a team.

· explicit teaching of vocabulary for each topic.

Impact

We measure the impact of our curriculum through the following methods:

· interviewing the pupils about their learning (pupil voice) and asking key assessment questions to children.

· monitoring teacher planning.

· celebrating images and videos of the children’s practical learning.

· measuring assessment standards against written evidence in learning journals
This policy was reviewed and amended in Spring Term 2008 and agreed by the governing body meeting in Spring Term 2008. It was amended by the History curriculum manager in Summer of 2017. 

It was reviewed / agreed by the governing body meeting in November 2019.  It was then improved and reviewed by the governing body on 18th November 2020.  It has since been updated November 2022.
2
Aims
At St John's we aim:

· to deliver history in a way that meets the needs of all our children

· to encourage and enhance language and thinking skills 

· to develop enquiry skills and develop perspective and an understanding of the role of historians and how they interpret the past.
· to encourage curiosity about the past and have fun!
· to help the children understand the present in the context of the past

· to understand how the past was different from the present and that people of other times and places may have had different values and attitudes 

· to contribute to pupil’s knowledge and understanding of other countries and cultures

· to encourage an awareness and respect of one another

· to use History to enrich other areas of the curriculum and inspire innovative ways to learn

· to help prepare children for life – valuing different points of view, make informed personal choices, promote positive attitudes and values and understand the values in our society
3 National Curriculum History  - Purpose of study

· “A high-quality history education will help pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire pupils’ curiosity to know more about the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as their own identity and the challenges of their time.”
3.1        Good practice in history is shown when 

children :


-
demonstrate progress in their knowledge and understanding of history


-
use a range of learning skills


-
ask relevant questions to find out information


-
identify and collect data from primary and secondary sources

-
analyse how historians measure significance, change or continuity, cause and consequence
            -              understand and use historical vocabulary in correct contexts.

            -              show secure understanding of chronology with the help of school timeline.

teachers:

-
have a good command and coverage of the history content


-
maintain a clear focus on retrieval and knowledge for long term memory.

-
use pupil attainment to improve teaching


-
encourage all the class to contribute


-
teach history using a variety of teaching strategies, and make cross curricular links


-
use ICT effectively to enhance and enrich their teaching


-
give children the opportunity to ask questions and search for answers

4.         The Teaching of History

History is taught through a themed cross curricular approach.  A variety of teaching strategies and groupings are used according to the content of the lesson:


-
whole class activities where children will be taking part in the same activity eg role-play, art, language etc.


-
practical activities where the whole class are working in groups on similar tasks letting children work at their own pace.


-
small groups where children may be working in either ability of mixed ability groups and can share ideas and provide stimulation for each other.  This develops collaborative skills.


-
individually where children can work independently at their own pace and level.


-
children also learn from each other and thereby learn how to learn.


-
children are given opportunity to find out information for themselves and record their findings in a way that they feel is best.


-
they are given more ownership over their learning.

5
Historical Activities
5.1
Children need to have sufficient opportunities to become involved with the study elements of enquiry at whatever level is possible.

5.2
Children need to learn that what we know of the past is built upon evidence which has been left to us.

5.3
Children need to develop a questioning approach to understand how historians make informed judgements about the significance of that evidence.

5.4
Whenever possible teachers should adopt a "hands on" approach for children.  It is fundamental that teachers provide a variety of history related experiences for children.

5.5
First hand experience may include:


-
handling artefacts, objects may be replicas for some topics


-
daily activities to do with passage of time, sequencing photographs, pictures, use of time line, child's own history


-
meeting older people, hearing views from the past


-
visits - local historical sites

5.6
Second hand experience may include:


-
stories read or told


-
songs, audio tapes, people talking, period music


-
information, reference books


-
radio, TV


-
ICT based material

6
Progression and Continuity
6.1
Progression involves :


-
moving from the concrete to the abstract


-
moving from simple to complex situations


-
drawing on wider and more complex knowledge


-
drawing on more complex and numerous sources


-
asking more complex questions

6.2
As children continue their study they need to develop:


-
a detailed knowledge and understanding of the subject


-
an increased understanding of relevant terms and concepts


-
the ability to use an increasing number of more complex sources


-
improve their investigative, organisational and communication skills


-
the ability to respond in greater depth and detail

7. EYFS
Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension. 

Understanding the World ELG: Past and Present  

Children at the expected level of development will: 

 - Talk about the lives of the people around them and their roles in society; 

 - Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class; 

 - Understand the past through settings, characters and events encountered in books read in class and storytelling. 
 ELG: People, Culture and Communities  

Children at the expected level of development will: 

 - Describe their immediate environment using knowledge from observation, discussion, stories, non-fiction texts and maps; 

 - Know some similarities and differences between different religious and cultural communities in this country, drawing on their experiences and what has been read in class;  

- Explain some similarities and differences between life in this country and life in other countries, drawing on knowledge from stories, non-fiction texts and – when appropriate – maps.
8. Key Stage 1 (KS1) 
History in KS1 is taught through a themed, cross-curricular approach with a main focus of developing children's awareness of the past and the ways in which it was different from the present. 
               The children learn to use common words and phrases relating to the passage of time. They should use a              wide vocabulary of everyday historical terms.

The children should know where the people and events they study fit within a chronological framework                 and identify similarities and differences between ways of life in different periods and from Britain and the             wider world.

The youngest children learn to acquire a sense of the past by working backwards in time from their     

             immediate and familiar experience; their family and neighbourhood.

              They should ask and answer questions, choosing and using parts of stories and other sources to show              that they know and understand key features of events.
             They should understand some of the ways (sources) in which we find out about the past and identify different ways in which it is represented.
By the end of Key Stage 1 children should have developed a framework of knowledge within which they can make sense of their immediate past and begin to understand a period in the past beyond living memory. 
9. Key Stage1 Breadth of study:
· The changes within living memory. Where appropriate, to reveal aspects of change in national life. (immigration)
· Events beyond living memory that are significant nationally or globally (Year 1 Guy Fawkes and bonfire night, Year 2  The Great Fire of London)
· The lives of famous men and women.  William the Conqueror and the Battle of Hastings. 
· Significant historical events, people and places in their own locality. (George Cadbury)

· The Aztec civilisation and its achievements. 

      -      The lives of significant individuals in the past who have contributed to national and international                           achievements. Some should be used to compare aspects of life in different periods (Rosa Parks and                 Emily Davison)
10.
Key Stage 2 (KS2)
10.1
History is taught through a themed, cross-curricular approach. Children are taught about important episodes and developments in Britain's past, from Roman to modern times and about ancient civilisations and the history of other parts of the world.  They will be taught to develop a chronological framework by making links across the different study units.  They will have opportunities to investigate local history and to learn about the past from a range of sources of information.

10.2 Pupils should continue to develop a chronologically secure knowledge and understanding of British,              local and world history, establishing clear narratives within and across the periods they study. They               should note connections, contrasts and trends over time and develop the appropriate use of historical          terms. They should regularly address and sometimes devise historically valid questions about change,          cause, similarity and difference, and significance. They should construct informed responses that   

               involve thoughtful selection and organisation of relevant historical information. They should understand              how our knowledge of the past is constructed from a range of sources.

10.3 They should understand significant historical events, people and places in their own locality. (William             Shakespeare)
.

11. Key Stage 2 breadth of study:
· in Britain from the Stone Age to the Iron Age (e.g. late Neolithic hunter-gatherers and early farmers, for example, Skara Brae, Bronze Age religion, technology and travel, for example, Stonehenge, Iron Age hill forts: tribal kingdoms, farming, art and culture)
· Ancient Greece – a study of Greek life and achievements and their influence on the western world (compare with Prehistoric Britain which was at the same time)

· The Roman Empire and its impact on Britain (e.g. Julius Caesar’s attempted invasion in 55-54 BC, the Roman Empire by AD 42 and the power of its army, successful invasion by Claudius and conquest, including Hadrian’s Wall, British resistance, for example, Boudica, ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture and beliefs, including early Christianity.)

· Britain’s settlement by Anglo-Saxons and Scots (e.g. Roman withdrawal from Britain in c. AD 410 and the fall of the western Roman Empire; Scots invasions from Ireland to north Britain (now Scotland); Anglo-Saxon invasions, settlements and kingdoms: place names and village life; Anglo-Saxon art and culture; Christian conversion – Canterbury, Iona and Lindisfarne)

· The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the Confessor (e.g. Viking raids and invasion; resistance by Alfred the Great and Athelstan, first king of England; further Viking invasions and Danegeld; Anglo-Saxon laws and justice; Edward the Confessor and his death in 1066)

· A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066: human rights
· Civil rights in US and Women’s Suffrage in UK. Could widen to a study of some main events in fight for equality e.g. Slavery abolished, apartheid, Tiananmen Square,…Could link to work on Children’s Rights and child labour here in the past and currently in some parts of the world.
· a non-European society that provides contrasts with British history – one study chosen from: early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900; Benin (West Africa) c. AD 900-1300.

             (Ensure we compare AD900 to what was happening in Britain at this time: Saxons and Vikings. This is                known as “The Islamic Golden Age”)

A local history study:

· a study over time tracing how several aspects of national history are reflected in the locality (this can go beyond 1066):

· Focus on growth of Birmingham Focus on the Industrial revolution. Look at children’s rights at that time and mortality etc. Look at the water problem for Birmingham’s population explosion; Relate child labour and lack of access to water to other nations today. Then focus on immigration. Look nationally and focus onto Birmingham and specifically Sparkhill. Link to personal identity.
· A study of an aspect or theme in British history that extends pupils’ chronological knowledge beyond 1066 (e.g. A significant turning point in British history, for example, Battle of Britain) Study WWII (and possibly WWI) 

· the achievements of the earliest civilizations – an overview of where and when the first civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient Egypt; The Shang Dynasty of Ancient China.
Having completed Key Stage 2, children should be able to use the skills learned in history as identified in the knowledge, skills and understanding part of the curriculum.
12
Entitlement
12.1
National Curriculum entitlement.  As a staff we need to maintain awareness of and to provide for equal opportunities for all our children in history.

12.2
We need to take into account cultural background, gender and special needs both in our teaching methods and in the published materials we use with our children.

13
Gender
13.1
We choose materials which promote both men and women through history and which are not biased towards girls or boys.  Children of whatever race, gender or special educational need should have access to the history curriculum and be given equal opportunities to develop their historical capabilities to their full potential.

14
Multicultural
14.1
National Curriculum history requires that children are taught about the cultural and ethnic diversity of past societies and the experiences of men and women.

14.2
Through history children should acquire understanding and a respect for other cultures and values.

14.3
Children should develop the quality of open mindedness which questions assumption and demands evidence for points of view.

14.4
Children need to consider the different interpretations of past societies or groups, explore conflicting viewpoints.  This helps them identify and thus challenge prejudice and stereotyping.

14.5
We will try to collect any available resources that reflect black people and women in positive roles.

14.6
We are flexible and responsive to the needs of children with additional language so that by a variety of adaptations of delivery, content, resources or organisation their needs can be met.

14.7
We aim to encourage and enhance language skills through history.

14.8
Each year we recognise the contribution made by the Black and Asian communities, by holding a ‘Black History Day’.  Every child takes part in a range of activities, learning about different cultures. 
              From 2020, Black History Day will hold more of a focus on a study of significant Black Britons in history, in addition to a celebration of all cultures.
14.9      September 2020: A Review of St John’s history curriculum to ensure appropriate representation in terms of ethnic diversity, gender equality and awareness of disability. Changes and improvements have already begun. This is ongoing.
15
Differentiation and Children who need additional support
· Teachers should exercise thoughtful and sensitive differentiation of tasks, expectations and outcomes to enable each child to achieve success. This could be adapting or breaking down tasks into smaller steps or simplifying resources to make them accessible for some children. 
· Teacher, teaching assistant support and support from peers all encourage participation and language skills. 
· A small number of children may need materials from earlier or later key stages to reinforce their knowledge, skills and understanding at the appropriate level. All these approaches provide achievable goals enabling teachers to assess progress and provide the next step in their learning when they are ready to move on. 
· The reinforcement of understanding of key concepts, knowledge and skills from previous themes all support the children’s progress.    
· Resource for helping teachers was developed in 2022 (see website page): Engaging SEN Learners in History and Challenging Higher Attaining Pupils in History.

16
Assessment
16.1
Teacher assessment is a continuous and accumulative process and does not imply that each and every activity requires formal assessment.  Assessment will enable teachers to evaluate learning as children engage in different activities.

16.2
Teacher assessment can be undertaken with children individually, in pairs, in small groups and sometimes in whole class discussions.

16.3
The children are given support and advice in order to make further progress by discussing their work with their teachers and by a policy of positive and constructive marking.

16.4
We consider that assessment tasks should arise, naturally from what is taking place in the classroom with children being encouraged to self-assess.

16.5
Within each study unit teachers should assess the knowledge, skills and understanding in deciding on a child's level of attainment. Teachers should judge whether each child is working towards the expected level, at the expected level or exceeding the expected level. 
16.6
In reporting to parents at the end of year we aim to make positive statements which are based on the child’s knowledge, skills and understanding.  
16.7      From 2019, in keeping with planning documents, teachers have a list of assessment questions for each topic (these cover the main curriculum strands: historical vocabulary, chronological 

             awareness and historical enquiry). During regular monitoring, the history lead asks a selection of  

             children these questions. These are also be worked into class quizzes, homework tasks and  

             independence time activities to ensure learning is not forgotten. From the assessment of each  

              child using these questions, knowledge organisers are then used to bridge the gap, before moving              on.
17
Information Communication Technology


As well as contributing to the teaching and learning of history, history in turn can make a significant contribution to the delivery of ICT in the curriculum. It can offer powerful facilities in storing, classifying, retrieving, analysing and presenting information which can be of particular use in the study of history.

                         “Increased capability in the use of ICT promotes initiative and independent learning”







DFES QCA 1999
17.1       
Examples of forms of ICT which can assist with history teaching and learning include :


-
word processing, which offers an important tool for organising, redrafting and presenting work


-
desk top publishing, which offers stimulating ways of dramatising and communication history, such as the production of "newspaper pages" which can involve other subjects in the curriculum especially English and Technology


-
specialised forms of database, such as census or specific "time-line" programs which can contribute to understanding chronology.


-
analysis of documentary sources through text databases by which children can interrogate a large amount of text.


-
spreadsheets, which offer a powerful form of analysis for evidence based on figures



posing problems through simulations of historical events which respect evidence.


-
use of the Internet as an enquiry source (see E safety policy)
18
How pupils record their learning
18.1
A variety of recording methods should be employed during each school year:


Oral

-
asking questions, discussion, debate, structured play, drama, role play





stating points of view


Visual

-
imaginative drawing, painting, collages, pictures, observation drawings





dance, class display/class museum


Written

-
factual accounts, description, collecting and recording data





creative writing, diagrams, graphs, making notes





diaries, newspapers


Aural

-
creating music, writing songs


Technological
-
creating a data base, making models, making books



-
chronological timelines, making short films

19
Parents and Governors
19.1
Parents and governors are encouraged to be actively involved in the formation of the history curriculum.  Parents also have a participatory role to play in the historical development of the child (eg by taking them to a local library, allowing them to bring photographs and artefacts into school, discuss their childhood life experiences appropriate to the topic undertaken).

19.2
The school and its community have a vital role to play in the study of local history and this is to be encouraged.

20
Review
20.1
The effectiveness of this policy will be reviewed and discussed at a staff meeting in the ________.  Any consequent revisions of the policy will be presented to the governing body for discussion at their termly meeting in the ______________________.
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